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Abstract 
This paper looked at the importance of effective teacher development for the 
attainment of Education for All (EFA) goals generally, and those that 
specifically affect the girl-child. The importance of educating the girl-child 
was highlighted. Some include improved life expectancy, economic 
productivity, reduction in infant and maternal mortality, reduction in chronic 
poverty and reduction in exploitation. The paper recommended that to 
attract the girl-child to school and keep her sufficiently interested to remain 
and complete basic education, special attention should be given to teacher 
preparation and development for them to the sound in the use of the 
computer and allied facilities for instruction, vast in guidance and 
counseling, arid good-natured to be effective role models for the girl-child. 

Introduction 
Next to pupils/students, teachers unarguably constitute the largest, most expensive and crucial inputs of 
the education system of any nation (Afe, 1991). Teachers are the most important change agents. It. is 
often said that no nation can develop beyond the quality of her education. Hanson (1964), in Afe 
(2002:16), notes about the teacher's importance to national development that: An important sign of the 
long-range health of a nation is the spirit and quality of its teachers... the future of the nation rests in the 
hands of its teachers, for the qualities they possess today will inevitably be reflected in the citizens of 
tomorrow. 

The World Conference on Education recognizing the inestimable value of education met in 
Jomtien, Thailand in 1990, and declared 'Education For All'. In response to this declaration agreed 
upon by over 200 nations, United Nations' agencies and other stakeholders, Nigeria launched the 
Universal Basic Education (U3E) scheme in September 1999. The scheme operated without legal 
backing until the UBE Act, 2004, was consented to by the president. One thus can arguably say that 
though UBE was .launched in Nigeria in 1999, actual implementation commenced with enactment of 
the UBE Act in 2004. 

The Dakar Framework of Action (2000) was the outcome of the World "Education Forum 
(WEF) which held there to take stock of achievements made towards delivering the goals of 
Education For All (EFA) set in 1990 at Jomtien, Thailand (Federal Ministry of Education, 2004). It 
was at the AD 2000 Forum in Dakar, Senegal that WEF recommitted itself to a new target of 
achieving the six (6) EFA goals by 2015 (FMU, 2004). Some of the six (6) EFA goals directly 
concern the girl-child, and indeed, womenfolk. 

Nwosu (2006) rightly asserts that the traditional values of Africa have always been the bane of 
the education and development of the girl-child. The general belief in this part of the world is that 
education of a girl (if she gets one) ends in the kitchen. The African girl-child who grows into a 
woman is not believed to deserve formal education since her supposed traditional roles of being a 
wife, a mother, and a housekeeper do not require it.  
The negative attitude towards educating the girl-child has kept the literacy level of women very low, 
even in a continent where literacy level is generally low for both males and females. 

Moon (n.d) notes that sub-Saharan Africa, a region to which Nigeria belongs is one to the 
most educationally challenged parts of the world. UNESCO (2002) confirms that four out of every ten 
primary-age children in sub- Saharan Africa do not go to school. The global picture (statistics) that 
informed the Universal Basic Education (Education For All) agenda was that 60% of over 100 million 
children without primary schooling were girls (Rangistpol, ! 997). 
UNESCO (2000) noted that the number of children of primary school age in Africa was over 82 
million in 1990, and over 106 million in 2000. This is projected to increase to over 139 million by 
2015. This, no doubt puts huge pressures on teacher training, development and utilization. 

With about 64% of African women illiterate, ignorance and all its consequences are at their 
highest levels. No wonder it is widely said in international forums that the HIV/AIDS scourge is 
highest in Africa. Studies (Nwosu. 2006; UNICEF, 2003), reveal that education increases knowledge 
of the dangers of HIV and AIDS, early marriages, early and unwanted pregnancies as well as female 



genital mutilation. 
The teacher is the most vital factor in the achievement of the millennial targets of Education 

For All by 2015 or at any lime. In Nigeria as it is globally, there is crisis in the attraction, (raining and 
retention of well-prepared basic education teachers. UNICEF (2000) estimates that about 13 million 
additional teachers will be required to meet the EFA 2015 target. 

This paper discusses the place of importance teacher education occupies in the achievement 
of EFA goals. It addresses issues in teacher quality, teacher supply and attrition, and continuous 
professional/school-based teacher development-Education for All (EFA) Goals 

After the World Education Conference held in Jomtien, Thailand in 1990, the Education For 
All (EFA) goals were articulated in Dakar, Senegal in the year 2000. The Dakar Framework for 
Action enunciated the six Education For All (EFA) goals as follows: 
1. Expanding and improving comprehensive early childhood care and education, especially for 

the most vulnerable and disadvantage^ children; 
2. Ensuring that by 2015 all children, particularly girls, children in difficult circumstances and 

those belonging to ethnic minorities, have access to and complete free and compulsory primary 
education of good quality: 

3. Ensuring that the learning needs of all young people and adults are met through equitable 
access to appropriate learning and life skills programmes; 

4. Achieving a 50 percent improvement in level of adult literacy by 2015, especially for women, 
and equitable access to basic and continuing education for all adults; 

5. Eliminating gender disparities in primary and secondary education by 2005, and achieving 
gender equality in education by 2015, with a focus on ensuring girls' full and equal access to 
and achievement in basic education of good quality; 

6. Improving all aspects of the quality of education, and ensuring their excellence so that 
recognized and measurable learning outcomes are achieved by all, especially in literacy,  
numeracy and essential l i t e (FME, 2004; Mohammed, 2006). 

The EFA goals concern all strata of society, including both sexes. More to that, three of them, 
namely goals 2,4 and 5 specifically address womenfolk. The discourse is on the importance of 
effective teacher development on achievement o all EFA goals, particularly those that address the 
girl-child/women. 

The Teacher Factor 
The teacher, stating the obvious, is an indispensable factor in the achievement of Universal 

Basic Education in Nigeria, sub-Saharan Africa and indeed, everywhere in the world. Presently, there 
exists a global dearth of teachers, particularly at the primary level. Moon (n.d), informs that there is a 
global crisis in the supply of educated and well prepared primary teachers. This statement confirms 
(hat not every teacher in the school system at present are educated and prepared the professional 
teacher way. This raises the issue of teacher quality, quantity and preparation. 

Teacher Quality 
Prior to the commencement of UBE implementation in Nigeria, and even at present, (here are 

still a number of teachers who do not possess a minimum of Nigeria Certificate in Education. The 
scenario is worse at the secondary school level where many who 'teach' there do not possess any 
professional teaching qualification even when they are graduates of other fields {Adiele, 2002; Adiele 
and Abraham, 2004). 

Implementation Guidelines for the Universal Basic Education (FRN, 2000), addressing teacher 
quality noted that "the on-going effort to raise the level of the general education of teachers as well as 
effort to raise the level of their initial professional preparation will be pursued, broadened and 
intensified" (p.9). 

Mohammed (2006) informs that only 49% of the 419,751 public primary school teachers in 
Nigeria possess professional teaching qualification of N.C.E. or something higher. The remaining 
51% are unqualified. The quality of teachers at this very important foundation level, maybe coupled 
with other factors, have constantly reflected in the dismal academic achievement of pupils. Falayajo, 
Makoju, Okebukola, Qnugha and Olubodun (1997), found in learning achievement tests for primary 4 
pupils that average scores were as low as 32.2% for numeracy tests, 25.5% for literacy test, and 
36.86% for life skills tests.' 
This dismal performance at the primary school level has great implications for other levels of 



education (Okorosaye-Orubite and Abraham, 2006). 
It must be noted that the supply of teachers of good quality and in good number, coupled with 

good learning environment and teaching materials are prerequisites for the achievement of Education 
For All (EFA) goals in Nigeria. 

Teacher Supply/Attrition 
The G8's Commission for Africa says that more than 44 million children of primary school age 

in the region are out of school. In considering to bring them back to "the already strained and bordered 
education systems1' (Moon, n.d: I), the big puzzle is how teachers can be provided. The supply of teachers 
of good quality, Mohammed (2006), notes, is an important pre-requisite for the achievement of 
Education For All goals. Nigeria's government recognizes this fact and has attempted to solve the 
problem of shortage of teachers. In doing so, the mistake of the 1976 UPE when, according to 
Adiele and Abraham (2004:149), "market women/traders were hastily drafted into teacher training 
colleges and produced as teachers" was repeated. The repeat came in the form of implementing the 
Pivotal Teacher Training Programme (PTTP). The PTTP was originally aimed at producing 40,000 
teachers annually, though, has been down-sized (Mohammed, 2006). The PTTP teachers were meant to 
be up-graded to NCE. The problem with (he PTTP ab-initio is the fact that entry requirement was 
embarrassingly too low, namely, two ordinary levels passes at WAEC (Abraham and Obasi, 2005). 

Another strategy which government proposes to use lo address the teacher supply problem is 
the teachers' service corps which is aimed at engaging 40,000 unemployed NCE holders and posting 
them lo states (Mohammed, 2006). 

Societal image of the teacher is a bane of teacher supply. Abraham (2005), decries a situation he 
recognizes as an anomaly, where no matter the degrees a teacher holds, "the school certificate holder 
clerk in a company or government office has a better image in the society" (p.71). 

Socio-economic structural issues also impact on teacher quality and teacher supply. Moon 
(n.d:l), observes that "the move towards a knowledge-based economy, although uneven, are now 
impacting on the industrialized and least industrialized parts of the world. Many who might have 
traditionally become teachers are attracted to other newly emergent occupations". A good number of 
qualified teachers have abandoned the classrooms for jobs in Oil servicing companies with higher 
pay, better societal image but maybe, lower official designation. 

Effective Teacher Development: Key to Achievement of EFA Goals on the Girl-Child 
Women occupy a very strategic position in economic development and over-all nation 

building. Ozigi and Aboki (1996:157), assert that an "educated mother is able to train and guide her 
children in their academics, can contribute to family income, is able to support and advice her 
husband, has knowledge of health care and hygiene, ability to serve balanced and improved diet1'. The 
girl-child grows into a woman and contributes more both directly and indirectly to nation building, 
and economic development if she is educated, unlike the non-educated girl-child/illiterate women who 
lacks self-confidence. 

According to Ogwuche (2006), the benefits of educating the girl-child are many, and include: 
Improved life expectancy; 
Enhanced social awareness; 
Economic productivity; 
Reduction in infant mortality; 
Reduction in maternal mortality;  
Reduction in child abuse; Reduction in chronic poverty; and  
Reduction in exploitation of all kinds. 

This paper posits that to increase girl-child enrolment in basic education and also record 
improved completion rate from this level of education (specifically for the girl-child), effective 
teacher development is a sine qua non. 

Nwosu (2006), found that some of the strategies for achieving EFA goals on the girl-child 
include increasing the number of female teachers to serve as role models, provision of girl-friendly 
school environment, provision of sanitary/health facilities and conveniences, engaging special 
guidance counselors for the girl-child and equipping schools with modem learning facilities to attract the 
girl-child. 

Whereas boys cherish more of energy sapping and strenuous out-door play, the girl-child 
prefers relatively peaceful and quite in-door games (Abraham, 2004). When the boys are out running 
around, playing football or engaged in one form of adventure or the other, the girl-child remains bored in 



Iraditiona! classrooms with only the chalkboard. However, with the trend towards Information and 
Communication Technology (1CT), every classroom should be equipped with electronic learning aids. 
These require specialized training to effectively manipulate them while at the same time, achieving 
instructional goals. 

In the present information age, anyone, no matter the degrees he/she holds, who is not 
computer literate and 1CT compliant, is an illiterate. This is true of most teachers in the Nigerian 
school system. 
The teacher that should ensure high enrolment and high completion of basic education for the 
girl-child in Nigeria must possess the following qualities in addition to her professional training as a 
teacher: 
i. Sound in the use of the computer and allied facilities for instruction;  
ii. Good natured so as to be an effective role-model for the girl-child; 
iii.         Vast in guidance and counseling. 

Moon (n.d:8), completely agrees that "access to new interactive technologies could be of 
enormous potential in significantly enhancing and enriching the education of teachers". 

Recommendations 
From the foregoing discourse, the following recommendations-suffice; 

1. There should be continuous professional school-based teacher development programmes for 
basic education teachers; 

2. Government should realize that in the present world age, any classroom without electronic 
devices for instruction should not exist. Consequently, all basic education teachers should be 
trained to attain proficiency in the use of ICT facilities for teaching. This will create the girl- 
friendly classroom environment which Nwosu (2006), found to keep the girl-child in school. 

3. Government  should  show  commitment  to  EFA  goals  by  adequately  equipping  
every 
classroom with ICT facilities. 

4. Teacher education programmes should increase its guidance and counseling component. This 
will properly equip the teachers to counsel children in school, especially the girl-child to 
make sure they complete basic education of good quality. 

Conclusion 

The girl-child and women in general, occupy a very strategic and important place both in economic 
development and overall nation building. However, over the years, the girl-child had been short-changed 
in favour of the male children. With the introduction of Education For All (EFA) goals being pursued via 
Universal Basic Education, it is hoped that the girl-child will have unhindered access to basic 
education. Considering the African traditional viewpoint about education of the girl-child, a lot must be 
done to attract, retain and see that the girl-child completes basic education of high quality. One of such 
tasks is to properly train teachers, such that in addition to their general pedagogical preparation, 
they have proficiency in the use of the computer and other electronic  facilities not only to teach, 
but to attract the girl-child and have her whole attention hooked to classroom activities. 
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